GRADE 3 IF . . . THEN . . . CONFERRING SCENARIOS IN NARRATIVE WRITING
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Narrative Writing

After acknowledging what the child is doing well, you might say . . .
	
	Leave the writer with . . .

	You are learning to write more and more, stretching your stories across tons of pages. That’s great. But here’s the new challenge. Writers need to be able to write a lot and still write a focused story. What I mean by this is that writers can write a whole story that only lasts twenty minutes, and it can still be tons of pages long.

To write a really fleshed-out, well-developed Small Moment story, it is important to move more slowly through the sequence of the event, and capture the details on the page.


	
	Not the whole trip, the whole day: twenty minutes!

Write with details.

I said, I thought, I did.

	I really want to understand this story, but it gets confusing for me. Will you remember that writers need to become readers and to reread their own writing, asking, “Does this make sense? Have I left anything out that my reader might need to know?” 

Sometimes it is helpful to ask a partner to read your story, as well, and to tell you when the story is making sense (thumbs up) and when it is confusing (thumbs down).


	
	I reread my writing to make it clearer.

I ask myself, “Does this make sense? Have I left anything out that my reader might need to know?”

If I need to, I add more information or a part that is missing into the story.

	You told what happened in your story, in order, so I get it. But to make this into the kind of story that readers can’t put down, the kind that readers read by flashlight in bed, you have to add what writers call edge-of-the-seat tension. Instead of just saying I did this, I did this, I did this, you need to have the narrator want something really badly and then run into difficulties, or trouble . . . so readers are thinking, “Will it work? Won’t it?” You’ve got to get readers all wound up! Right now, reread and find the part of the story where you could show what the main character really wants.


	
	Edge-of-the-seat tension:

· Someone who really wants something.

· Someone encounters trouble.

· Someone tries, tries, tries.

	Sometimes it seems like your endings just trail off, and they aren’t as powerful as they could be because of that. Writers know that the ending of a story is the last thing with which a reader will be left. Today, I want to teach you one tip for writing an ending that is particularly powerful. Writers ask, “What is this story really about?” Once they have the answer to that, they decide on a bit of dialogue or internal thinking, a descriptive detail, or a small action that will end the story in a way that ties back to that meaning.


	
	Writers end a story in a way that shows what the story is really about. They might do this by including:

· Dialogue

· Internal thinking

· A descriptive detail

· A small action that ties back to the true meaning behind the story

	Someone famously once said, “You can’t hit a target if you don’t know what that target is.” This is especially true for writers. They can’t write well if they don’t have a vision, a mental picture, of what they hope to produce. Today, I want to teach you that one way writers learn about the kinds of writing they hope to produce is by studying mentor texts. They read a mentor text once, enjoying it as a story. Then, they read it again, this time asking, “How does this kind of story seem to go?” They label what they notice and then try it in their own writing.


	
	Writers use mentor texts to help them imagine what they hope to write. They:

· Read the text and enjoy it as a good story.

· Reread the text and ask, “How does this kind of story seem to go?”

· Note what they notice.

· Try to do some of what they noticed in their own writing.

	Your writing will be a thousand times easier to read when you start using paragraphs. A paragraph is like a signal to a reader. It says, “Halt! Take a tiny break. Do you understand what is happening so far? Okay, I’m going to keep going!” Paragraphs give your readers an opportunity to take in your stories, and they also alert readers to important things like scene changes and new dialogue. Today, I want to teach you a few of the ways writers use paragraphs. Writers use paragraphs when a new event is starting, when their story is switching to a new time or place, when a new character speaks, or to separate out an important part that needs space around it.


	
	Make a new paragraph here:

· Very important part that needs space around it

· New event
· New time

· New place

· New character speaks

	You have gotten skilled at telling what happens, in order, but you write with just the bare-bones sequence. Like, if you went out for supper yesterday and I asked you, “How was your dinner at the restaurant?” And you answered, “I went to the restaurant. I ate food. It was good.” That’s not the best story, right? It is just the bare bones with no flesh on them—like a skeleton. Can you try to flesh your story out?


	
	Not:

I ate food.

I came home.

But:

Details, details, details

or:

Not:



	Although you are great at including details, you actually choose too many details. Writers are choosy about the details they include in a story. They know they can’t include every detail they remember, so they have to decide which parts of their story to stretch out with details and which parts to move through more quickly. Writers ask, “What is this story really about?” and then stretch out the part of the story that goes with that meaning. Then, they cut details from the parts that are less important.


	
	Although it is great to write with details, some writers write with too many details. Writers need to decide which details to keep and which to cut:

· They ask, “What is my story really about?”

· They stretch out the heart of the story.

· They shorten less important parts.

	Sometimes, writers make their characters talk—and talk and talk and talk. Today, I want to teach you that writers use dialogue, but they use it sparingly. They make sure their writing has a balance of action and dialogue by alternating between the two and by cutting dialogue that does not give the reader important information about the character or the story.


	
	Writers make sure that their writing has a balance of dialogue and action:

· They often alternate between action and dialogue as they write.

· They cut dialogue that does not give the reader important information about the character or story.

	When we first learn to write stories, we learn to tell the events that happened. We tell what happened first, then next, then next. As we become strong writers, though, it’s important not just to write the external story, but also to write the internal story, as well. Today, I want to teach you that when planning for and drafting a story, the writer plans not just the actions, but also the character’s reactions to the events.


	
	Writers tell not just what happened in a story—the actions—but also how the character felt about each of those events—the reactions.

	Everybody has stories to tell. At a certain point in your life as a writer, knowing why you want to tell these stories becomes almost as important as writing them. What I mean by this, and what I want to teach you today, is that writers reflect on the moments of their lives and ask, “What is this story really about? What do I want my reader to know about me?” Then, they use all they know about narrative craft to bring that meaning forward.


	
	Writers ask:

· What is this story really about?

· What do I want my reader to know about me?

Then they use all they know about narrative craft to bring that meaning forward.

	I think you are ready for a new challenge. When writers are strong—using all sorts of craft, writing focused, well-paced stories—it often signals that they are ready for something new. I’ve noticed that you are trying to bring out what your story is really about and want to teach you one way that writers do this: using literary devices. Writers use comparisons (like metaphors and similes), repetition, and even symbols to highlight important messages in stories.


	
	Literary devices writers use to reveal meaning to a reader:

· Metaphors and similes

· Repetition

· Symbolism

	Writers don’t take huge steps through their experience, writing like this: “I had an argument. Then I went to bed.” Instead, writers take tiny steps, writing more like this, “‘It was your turn!’ I yelled and then I turned and walked out of the room really fast. I slammed the door and went to my bedroom. I was so furious that I just sat on my bed for a long time.”

It helps to show what happened rather than just telling the main gist of it.


	
	Not giant steps, but baby steps.

Show, not tell.

	One of the things I’m noticing about your writing is how beautiful it sounds when you read it aloud. I looked more closely, curious about how I had missed all the beauty you’ve captured on this page, and realized that all your spelling mistakes make it difficult for me (and probably other readers, too) to understand. Today, I want to teach you a few techniques writers use to help them spell. Writers use the classroom word wall, they stretch words out and write down the sounds they hear, and they use words they do know how to spell to help them with those they don’t know how to spell.


	
	Writers work hard at their spelling. They:

· Use the word wall.

· S-T-R-E-T-C-H words out and write down the sounds they hear.

· Use words they know (found) to help them spell words they don’t know (compound, round).

	I read your piece today, and it sounded a bit like this. “We ran down the road and James was chasing us and we thought that we needed to run faster to escape him but then we could hear his footsteps and his breathing and we were scared.” Phew, I was out of breath! Today, I want to teach you that writers use end punctuation to give their readers a little break, to let them take a breath, before moving onto the next thing that happened in the story. One way to figure out where to put end punctuation is to reread your piece aloud, notice where you find yourself stopping to take a small breath, and put a period, exclamation point, or question mark there.


	
	Writers reread their pieces aloud, notice where readers should stop and take a small breath because one thought has ended, and use end punctuation to help mark those places.

	I’m noticing that you often have trouble finding things to write about and I wanted to remind you that life is one big source of story ideas. Writers see the world through special eyes, imagining stories in the tiniest of moments. Writers find stories at the dinner table, while walking down the street, in the classroom, and at recess. Writers know that it matters less what they write about and more how they write about it.


	
	Writers have the eyes to find stories everywhere. They know it matters less what they write about and more how they write about it.

	Many people think that the writer’s notebook is just a place to collect stuff and that real writing happens when you pick a seed idea and draft on lined paper. I sort of get the idea you think that way. It is true that the notebook is a place for collecting, but it is also true that the notebook is a place for practicing. Today, I want to teach you that writers hold themselves accountable to using everything they know about good writing whenever they write, even in the notebook. This includes everything they know about structure, storytelling, revision, and editing!


	
	Writers use their notebooks to practice becoming better writers. They use everything they know about structure, storytelling, and even revision and editing!

	Today, I want to teach you a little trick that often works for me when I’m having trouble staying focused. When writing is hard for me, I set small, manageable goals for myself. I make sure these goals are something I know I can do, like writing for ten minutes straight. Then, when I reach my goal, I give myself a little gift, like a short walk or a few minutes to sketch a picture. Then, I get back to writing again.


	
	Writers set goals for themselves and work hard to achieve them. When they do, they reward themselves for their hard work.

	As a writer, it is important that you take control of your own writing life. You can’t be content to sit back and relax. Instead, you have to ask yourself, “What in this room might help me get back on track as a writer?” Then, you use those resources to get started again. You can look at charts in the room, ask your partner for help, read mentor texts for inspiration, or even look back over old writing for new ideas.


	
	When you are stuck, you can:

· Consult charts.

· Ask your partner for help.

· Read mentor texts for inspiration.

· Look back over old writing for new ideas.

	One thing I’m noticing about you as a writer is that you write with me in mind. What I mean by this is that when I teach something, you try it. When I suggest something, you try it. But I am not the only writing teacher in this room. Believe it or not, you can be your own writing teacher, too. Today, I want to teach you how to look at your own work against a checklist, assess for what is going well and what you might do better, and then set goals for how you might revise your current piece and for what you might try out in your future work too.


	
	

	Can I ask you something? Who is the boss of your writing? I’m asking that because you need to be the boss of your writing, and to be the best boss you can be, you need to give yourself little assignments. You need to take yourself by the hand and say, “From now on, you should be working on this,” and then after a bit, “Now you should be working on this.”


	
	My Writing Goals Are:

1. _____________________________

2. _____________________________

3. _____________________________

	You are the boss of your own writing, and part of being the boss is making sure that you are doing, and using, everything you know while you write. Often when people think of editing, they think of it as something they do just before publishing. This is true, but it is also true that writers edit as they write. Today, I want to teach you that writers use an editing checklist to remind them of what they’ve learned about spelling, punctuation, and grammar. They take a bit of time each day to make sure they are using all they know as they write.


	
	Editing Checklist

· Read, asking, “Will this make sense to a stranger?”

· Check the punctuation.

· Do your words look like they are spelled correctly?







	Information Writing

After acknowledging what the child is doing well, you might say . . .
	
	Leave the writer with . . .

	One of the most important things information writers do is organize their writing. Making chapters or headings is one way to make it easier for your readers to learn about your topic. It’s like creating little signs that say, “Hey, reader, I’m about to start talking about a new part of my topic!”

It helps to name what the upcoming part of your writing will be about and then to write about just that thing.

When information writers notice they are about to start writing about something new, they often create a new heading that tells the reader what the next part will be about.
	
	One thing

About that thing

About that thing

About that thing

Another thing

About that next thing

About that next thing

Something else

Something else


Another thing

Not:
One thing

Another thing

The first thing

A whole other thing

	It is great that you have a system for organizing things. It is sort of like this page is a drawer and you just put things about (XYZ) in it. And this chapter is a drawer and you just put stuff about (ABC) in it.

There are a few mess-ups—places where you have some whole other things scattered in, or some things that are in two places. That always happens. You got to expect it. 

So what writers do is just what you have done. They write organized pieces. But then, when they are done writing, they . . .

Do you know?

They reread to check. Just like you can reread to check your spelling, you can reread to check that the right things are in the right drawers, the right sections.


	
	Writers reread to check that things are in the right drawers.

	One of the greatest things about information writing is that there are so many different ways a text can go. If we were to lay out a few different books on the same topic, we would find dozens of different ways the authors chose to organize them. Some authors, like Gail Gibbons, write chronologically, others write about different sections of a topic, and some authors use pros and cons or questions and answers to organize their information. The options are endless! When writers are looking to challenge themselves and try out some new ways of organizing their writing, they study mentor texts. One way to study an information text is to read asking, “How does this author structure and organize his information?” Then, you can try out the same structure with your own writing.


	
	Information writers study mentor texts and ask, “How does this author structure and organize his information?” Then, they try the same with their own writing.

	I was looking at your topic choice earlier and thought to myself, “He is ready for a challenge!” You chose a topic that is very broad, very big. There is nothing wrong with that. In fact, it means you’ll have a lot to say! But when information writers want to push themselves, when they want to craft a text that is more sophisticated, they narrow their topic. Today, I’m going to teach you how to narrow your topic by asking, “What is one part of this subject I can write a lot about?”


	
	Writers challenge themselves by narrowing their topics. They ask, “What is one part of this subject I can write a lot about?”

	In stories, writers use introductions to pull our readers in. Their conclusions, or endings, usually give the reader some closure. Information writing isn’t really much different. Writers use introductions to pull readers in, often by giving them a little information on the topic (orienting them). Then, they give their reader a sense of closure by wrapping things up with a conclusion (sometimes restating some key points about the topic) and leaving the reader with something to think about.


	
	Introductions pull readers in:

· Give a bit of information about the topic. Orient your reader.

Conclusions give readers closure and wrap things up:

· Restate a bit about the topic.

· Leave your reader with something to think about.

	Information writers need to be able to say a lot about each part of their topic, or to elaborate. There are a few things you can do to make each part of your book chock-full of information.

One thing that helps is to write in partner sentences. This means that instead of writing one sentence about each thing, you can push yourself to write two sentences (or more) about each thing. So if I said, “George sits at a desk when he is at school” and I wanted to write with partner sentences, what else might I say about George sitting at his desk?

You are right. It can help to fill in stuff about why, kinds of, where, how many, and so on.

A whole other thing you can do to get yourself to say more is use prompts like “It’s also important to know this because . . .”; “Also . . .”; and “What this means is. . . .”


	
	Writers Elaborate

1. They check to make sure they have at least four or five pieces of information for each subtopic. If not, they consider cutting that section and starting a new one.

2. Writers elaborate by creating partner sen­tences.

3. They use prompts like “It’s also important to know . . .”; “Also . . .”; and “What this means is . . .” to say more about a particular piece of information.

	You have tackled the first step in information writing—gathering the information needed to support various subtopics. Here’s the thing, though. Writers don’t just list facts for readers. It is also their job to take these facts and make something of them, to help explain why they are important to the reader. Writers often use prompts like “In other words . . . ,” “What this really means is . . . ,” “This shows . . . ,” and “All of this is important because . . .” to help readers understand the information they’ve put forth.


	
	Information writers don’t just list fact after fact. They spice up their writing by adding a bit of their own voice:

· “In other words . . .”

· “What this really means is . . .”

· “This shows . . .”

· “All of this is important because . . .”

	You are working hard to say a lot about your topic, aren’t you?

I have to give you a tip, though. Sometimes, in your hard work to say a lot, you are doing things that don’t really work that well. Let me give you an example of things that don’t work when writers are writing information books, and will you see if you do those things some of the time?

Pretend I was writing about dogs, so I wrote that there are many kinds of dogs, and the kinds of dogs are divided into groups, like spaniels, retrievers, toy dogs, and so forth. If I then said, “And I have a dog and a cat too and the cat’s name is Barney . . . ,” would that go in my report?

You are right. It wouldn’t go because it isn’t really teaching information and ideas about the topic—and it might not even be about the topic.


	
	Information writers cut parts where:

· They started talking about their life too much and got off topic.

· They included information that doesn’t fit with what the rest of the paragraph is about.

· They repeated something they’d already written.

	If I wrote “And I love, love, love dogs,” would that go?

And if I said, “Some dogs are spaniels, some are retrievers,” would that go?

You see, there are things people do when they are trying to elaborate, to say more, that just don’t work that well. So what writers do is they cross them out and try other ways to elaborate. You will want to reread your writing and to have the courage to say no sometimes.


	
	

	Today, I want to teach you that information writers revise by checking to make sure all their information is important and new. They cut out parts where they started to talk about their own life too much and got off topic, parts where they included information that doesn’t go with what they were writing about, or parts where they repeat the same thing more than once.
	
	

	I love all the research you have included in your information piece. It really shows that you are an expert on this topic. One way to show you are an expert, to show all you know about your topic, is by including outside information like quotes, facts, and statistics. Another way to be an expert and teach your readers (the way I’m going to teach you today) is by elaborating on those facts. Today, I want to teach you that writers don’t just plop information into their writing. Instead, they explain what it means to their readers by using phrases like “What this means is . . .” or “In other words. . . .”


	
	Writers don’t just plop information into their writing. Instead, they explain what it means to their readers by using phrases like “What this means is . . .” or “In other words. . . .”

	Quotes, facts, and statistics are incredibly important in information writing, because they tell a reader that, yes, I have done my research and know a lot about my topic! Today, I want to teach you how to take quotes, facts, and statistics and make them sound like a part of your writing. You can do this by using transitional phrases like for instance, one example, or according to.


	
	Writers use transitional phrases to introduce quotes, facts, and statistics.

Example: Sharks aren’t that dangerous. One example of this is basking sharks. People in the Hamptons often see them and they are slow moving and harmless. According to Science-Facts.com, “more people die of alligator attacks than shark attacks.”

	One of the hardest parts about being an information writer is moving from one part of a topic to the next. One second a writer is talking about the Lewis and Clark expedition, and the next second he is talking about the Louisiana Purchase. In his mind he knows how these two things connect (they are both about westward expansion), but this isn’t always clear to his readers. Today, I want to teach you how to write a topic sentence that reminds readers what your big topic is and introduces them to what your next section will be about. One way writers do this is by connecting each section back to the larger topic.


	
	Information writers use topic sentences to say what a section will be about and explain how it relates to the big, overall topic.

Example: Lewis and Clark were famous explorers who took on a daring adventure. They were an important part of westward expansion.

or

Another important part of westward expansion was the Louisiana Purchase, because it gave Americans new land to explore and settle.

	As an information writer, it’s important that you come across as an expert on your topic. Readers expect to learn something new, and one way to teach them something new is by using technical, expert vocabulary. Today, I want to teach you that writers don’t just toss these words into their writing, though. Instead, they learn what they mean, and then they define them for their readers. They can either use the word and then give its definition, or tuck the word’s definition into a sentence using commas.
	
	Information writers use expert vocabulary (and define it for their readers, too). They can:

Use the word and then explain what it means.

Example: Loyalists were people who remained loyal to the king during the American Revolution.

Tuck the definition into the sentence using two commas.

Example: Loyalists, people who remained loyal to the king during the American Revolution, fought throughout the war.

	Writers ask themselves some tough questions when they are choosing a topic for information writing. They ask:

1. Do I care about this topic? (You are already doing this!)

2. Do I know enough to imagine a possible table of contents?

3. Do I know one or two resources I can use to gather more information?

If not, they pick a different topic.


	
	When choosing a topic, information writers ask:

· Do I care about this topic?

· Do I know enough to imagine a possible table of contents?

· Do I know one or two resources I can use to gather more information?

	Research is a pretty hard thing to do as a writer. Researchers have a difficult job: They have to take the information that other people have written, sort through it, and then put it into their own words or quote it. You can’t just copy what other authors have written into your notebook, because that would be stealing their words! Today, I want to teach you one way that writers take information from a book and incorporate it into their own writing. It’s called paraphrasing. To paraphrase (or put something into your own words), it helps to read a chunk of text, close the book, say back an important part of what you just read, and then write it down in your own words.
	
	One way researchers put information into their own words is by paraphrasing. They:

1. Read a chunk of the text.

2. Close the book.

3. Say back an important part of what they just read.

4. Write it down in their own words.

	One of the most important things information writers do is organize. It can be hard for a reader to learn a lot of new information about, say, sharks. But when a writer organizes the information into sections, then it becomes easier for the reader to take it in. The reader knows that one part will be about sharks’ bodies, another will be about what they eat, and another will be about their family life. As a writer, it’s important to look at your draft and make sure that you’ve organized it in a way that will make sense to the reader. This usually means taking all the information or facts about one part of a topic (like sharks’ bodies) and putting that together. Then, taking all the information about another topic (like what sharks eat) and putting that together. Then using section headings to make it clear what each part is about.
	
	Information writers organize their writing!

· Divide your topic into sections (you may have already done this while planning).

· Put the information about one section together with a heading.

· Put the information about another section together with a heading.

· And so on . . .

(Sometimes it helps to cut up your draft and tape different parts together!)

	I’ve noticed that you often have trouble thinking of ways to revise your piece. You write a draft and then it feels done. Sometimes when it is hard to come up with ideas for improving your writing, it helps to have a published writer help. You just look at a published book that you love and notice cool things that the author has done, then you revise to do those same things in your writing.


	
	When writers feel done, they study a few mentor texts asking, “What has this writer done that I could try as well?”

	Whenever I teach something, I love to see kids like you go off and give it a go. It means they are pushing themselves to try new things. But I also hope that isn’t all kids do. We’ve talked about how writers carry invisible backpacks full of strategies. When I teach a minilesson, I give you something new to add to your backpack, but it is important to use everything else you have in there too! Today, I want to teach you one way writers remind themselves of what they already know about revision. They look at artifacts, like classroom charts and our Information Writing Checklist, and look back at old entries to remind themselves of the strategies they know. Then, they write an action plan.


	
	Writers take action!

1. Look at charts, your notebook, and the Information Writing Checklist.

2. Make a list of the ways you could revise.

3. Create an action plan for yourself.

	I know that you have worked hard to use many of the editing strategies you know and have made many changes to your piece. As a result, it is clearer and more readable. Sometimes as a writer, though, you know so clearly what you wanted to say that you miss places where you may have said something in a confusing or incorrect way. That’s why most writers have editors that look at their writing once it’s done. Today, I want to teach you a few things you and your writing partner can do together. You can:

· Read your piece aloud and ask your partner to check to make sure what you say matches what he or she sees.

· Circle words you think are misspelled and try to figure them out together.

· Use the class editing checklist together.


	
	A few things you and your writing partner might say to each other:

· “Reread your piece, and I’ll make sure what you say matches what I see.”

· “Let’s circle the words that we think are misspelled and try them again.”

· “Let’s use our class editing checklist to proofread your piece.”







	Opinion Writing

After acknowledging what the child is doing well, you might say . . .
	
	Leave the writer with . . .

	You have definitely learned to make a claim in your essay and to support that claim with reasons. There is one big step you need to take, though, and that is to let your reader know how your essay will go from the very beginning, in the introduction. Today, I want to teach you that opinion writers forecast how their writing will go. They do this by stating their claim in the introduction and then adding on, “I think this because. . . .” Then they list the reasons that they will write about in the body of their piece.


	
	Writers use the introduction to forecast how their opinion pieces will go.

1. State your claim.

· “I think . . .”

2. Tell your reader why your claim is true.

· “One reason I think . . . is because . . .”

· “Another reason I think . . . is because . . .”

· “The final reason I think . . . is because . . .”

	Sometimes, when writers develop supporting reasons for their thesis, they find that one or more of them overlap. What I mean by this is that they basically say the same thing! Today, I want to teach you that writers look at their supporting reasons with a critical eye, checking to see if any overlap. One way they do this is by listing the examples they’ll use for each paragraph. If some of the examples are the same, then the reasons are probably too similar!


	
	Are your supporting reasons too similar? Test them to find out!

Support ____________________

Example #1:

Example #2:

Support ____________________

Example #1:

Example #2:

Support ____________________

Example #1:

Example #2:

	As a writer, you want each part of your essay to be about equal in weight. What I mean by this is that all your supports should prove your overall claim and they should be something you can elaborate on with several examples. Today, I want to teach you that writers look back over their supports and ask, “Are these all equal in size?” One way they test out this question is by checking to see if they can give two to three examples for each support. If they can’t, they have to revise the supporting reason to make it bigger.


	
	Do you have examples to prove each of your supports?

Support ___________________

Example #1:

Example #2:

Support ___________________

Example #1:

Example #2:

Support ___________________

Example #1:

Example #2:

	As a writer, it can be particularly hard to write well if you don’t have a vision, a mental picture, of what you hope to produce. Today, I want to teach you that one way writers learn about the kinds of writing they hope to produce is by studying mentor texts. They read a mentor text once, enjoying it as a piece of writing. Then, they read it again, this time asking, “How do opinion pieces seem to go?” They label what they notice and then try it in their own writing.


	
	Writers use mentor texts to help them imagine what they hope to write. They:

1. Read the text and enjoy it as a piece of writing.

2. Ask, “How do opinion pieces seem to go?”

3. Label what they notice.

4. Try some of what they noticed in their own writing.

	A paragraph is like a signal to a reader. It says, “I just made an important point. Now I’m moving onto something else.” Paragraphs give readers an opportunity to take in evidence part-by-part, reason-by-reason. Readers expect that opinion writers will separate their reasons in paragraphs, with one section for each reason. Writers reread their writing, take note of when they’ve moved from one reason to another, and insert a paragraph there.


	
	Opinion writers use paragraphs to separate their reasons. Each paragraph has:


Reasons + Evidence

	You are doing one of the hardest things there is to do when you are working to write an argument. You are imagining the people who might disagree with you and trying to see an opposite point of view from your own. Today, I want to show you how to raise the level of that work by teaching you to use counterarguments to make your own argument stronger! One way to do this is by showing that there are flaws or gaps or problems in the counterargument, and then show how your argument addresses those problems. So you might start by saying, “This argument overlooks . . .” or ‘This argument isn’t showing the full story.”


	
	Strong opinion writers expose the flaws, gaps, and problems in counterarguments and then show how their argument addresses those problems.

They might begin:

· “This argument overlooks . . .” 

· “This argument isn’t showing the full story.”

	You know that when you give an opinion, you need to support it with reasons! But opinion writers don’t just stop with reasons. Today, I want to teach you that when writers come up with a reason to support a claim, they then try to write a whole paragraph about that reason. One way to do this is by shifting into a mini-story. You can start your claim and reason and then write, “For example, one day . . .” or “For example, in the text . . .” and tell a mini-story that shows and proves your reason.


	
	One way writers elaborate on a reason is by providing a mini-story to prove their point. They might write:

· “For example, one day . . .” (personal essay)

or

· “For example, in the text . . .” (literary or argument essay)

	You know that when you give an opinion, you need to support it with reasons! But opinion writers don’t just stop with reasons. They need evidence to convince their readers that their claim is right. Today, I want to teach you that when writers come up with reasons to support a claim, they then try to write a whole paragraph about that reason. One way to do this is by adding facts, statistics, definitions, and quotes that support your reason. Writers have to choose the evidence that makes the most sense for them.

	
	Opinion writers support reasons using:

· Mini-stories

· Facts

· Statistics

· Definitions

· Quotes

	You have elaborated by providing not only reasons to support your claim, but evidence as well. Sometimes, when writers write persuasively, they incorporate facts and statistics and mini-stories, only to find that they feel awkward or disconnected from their own writing. Writers have a trick to fix this problem, and that is what I want to teach you today! One way writers make evidence particularly persuasive is by saying a bit about how that evidence relates to their claim. They might say, “This proves . . .” or “This shows that ____ is true because. . . .”


	
	Writers don’t just toss evidence into an opinion piece. Instead, they help their readers understand why it is there! They can help explain the importance of the evidence by writing things like:

· “This proves . . .”

· “This shows that ___ is true because . . .”

	You are the kind of writer who knows that details matter. Today, I want to teach you that choosing the just-right details and cutting others can make your piece even better. One way to know what details to keep and what details to cut is to read each piece of evidence and ask, “Is that evidence the most convincing evidence I can give to convince my readers of my opinion?” Then you make some hard choices—keeping the best evidence and cutting the rest.

	
	Opinion writers choose evidence carefully and critically!

· Look at each piece of evidence and ask, “Is that evidence the most convincing evidence I can give?”

· Then, keep the best evidence and cut the rest.

	As a writer, you know it is important not just to give a bunch of reasons for a claim, but also to spend time proving those reasons. You have already done this by including all sorts of evidence. Today, I want to teach you that after collecting evidence, writers go back to look at their writing with a critical lens. They ask, “Does this piece of evidence match my reason? Does it really prove what I am trying to say?” If it matches, they keep it. If not, they cut it out.

	
	Opinion writers ask:

· Does this piece of evidence match my reason?

· Does this prove what I am trying to say?

· If so, they keep it! If not, they cut it!

	As an opinion writer, your first and foremost job is to convince readers that your claim, your opinion, is correct. When you first start out as a persuasive writer, you learn fun little ways to do this, like talking to the reader or making exaggerations. But as you grow as a writer, the challenge becomes, “How do I make my writing equally as persuasive but do it in a way that sounds more sophisticated, more professional, more grown up?” Today, I want to teach you a few tricks for adopting a more formal tone in your writing. When writers want to sound more formal they:

· Use expert vocabulary.

· Use sophisticated transition words and phrases.

· Incorporate startling facts from credible sources.


	
	Sound like an expert!

· Use expert vocabulary related to your topic.

Example: When talking about the environment you might use words like biodegradable or ozone
· Use sophisticated transition words to introduce insights, ideas, or examples.

Examples: alternately, additionally, furthermore
· Incorporate startling facts from credible sources.

Example: “You may not have known that, according to recycling-revolution.com, recycling one aluminum can saves enough energy to power a TV for three hours!

	When an opinion piece (or any piece of writing, really) is full of spelling mistakes, it can be hard for readers to understand what you are trying to say. Today, I want to remind you that writers try out multiple ways to spell a word before settling on one. Then, if they are still stuck, they consult a friend, writing partner, word wall, or other classroom resource.


	
	Writers work hard at their spelling. They:

1. Try multiple versions of a word in the margin.

2. Pick the one that looks right.

3. Consult a peer, word wall, or other resource to help.

	I’ve noticed that you’ve been trying to write longer, more complex sentences. Because of this, your writing sounds more like talking. It is quite beautiful. When writers write sentences that are more complex, though, they often need to use commas. Commas help readers know where to pause and help the sentence make sense. Today, I want to teach you a few important ways that writers use commas. Writers use commas in lists, to separate two or more adjectives, before (and sometimes after) names of people, and to separate two strong clauses that are separated by a conjunction.

	
	Use commas:

· To separate items in a list.

Example: I want pears, apples, and oranges.

· To separate adjectives.

Example: He drove by in his red, shiny car.

· Before and after names of people.

Example: My brother, Peter, is a good friend.

Example: John, don’t be so silly!

· To separate two strong clauses that are separated by a conjunction.

Example: I am working hard, but she is resting on the couch.

Example: She is taking an afternoon nap, and then we will go out for dinner.

	I’ve noticed that coming up with ideas has been hard for you and that you’ve had to spend a lot of time thinking about what to write. When you write opinion pieces, you want them to be persuasive. And for them to be persuasive, you have to care a lot about the topic! It can help to think about what you really care the most about—think about things you love or hate—and then see if you can write opinion pieces about that.


	
	Write what you love, write what you hate, but not about topics that fall in between.

	You have been writing about clear, concise opinions like “Dogs make the best pets” and “My mom is my best friend.” Today, I want to show you how to raise the level of the thinking work you are doing by raising the level of your thesis. One way to do this is by picking an issue that people have different opinions on. You can write first to explore one side of the argument, and then write to explore the other side.

	
	Writers make their ideas more complex by exploring issues with multiple sides.

“On the one hand, people think . . .”

“On the other hand, people think . . .”

	As opinion writers, it is important to make an argument in a clear, organized way. This allows the reader to follow what you are saying point by point. To create an organized argument, opinion writers make sure they rely on the plans they’ve created. It often helps to draft each part of your essay on a separate piece of paper, dedicating a new sheet to each reason. Then, when you are finished, you paste it all together.


	
	Writers don’t leave their plans behind!

One way to make sure your drafts stay organized is to draft each section of your essay on a separate sheet of paper. Use a new sheet for each reason, and then paste the pages together at the end.

	As a writer, it is important that you take control of your own writing life. Writers use all they know about revision to make their pieces stronger. One way writers push themselves to get even stronger at writing is by studying mentor texts. They look at texts that resemble the kind they hope to create, find places that seem powerful and convincing, and then ask themselves, “What has the writer done to make these parts so powerful and convincing?” Then they try out the same in their own writing.


	
	Writers study mentor authors to help them revise. They:

1. Study a piece that resembles the kind they hope to create.

2. Find places that seem powerful and convincing.

3. Ask, “What has the writer done to make these parts so powerful and convincing?”

4. Try the same in their own writing.

	One thing I’m noticing is that editing goes awfully quickly for you and that many times you skip over mistakes. I’ve even seen you misspell a few words that are right up here on our word wall! Today, I want to teach you that editing is a multistep process and something that writers have to take seriously. One way to focus all your attention on editing is to pick one lens first—let’s say ending punctuation—and read through your piece looking only for places where you need to add ending punctuation. Then you pick a second thing to look for, like checking to make sure all your tos, twos, and toos are correct. And again, you read through looking for only those mistakes. Writers do this until they’ve made it through the entire editing checklist.

	
	Writers take each item on the editing checklist one by one.

Editing checklist:

· Read, asking, “Will this make sense to a stranger?”

· Check the punctuation.

· Do your words look like they are spelled correctly?
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